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Abstract　　This is the third report in a series of studies examining the effectiveness of Panel Theater (such 
as felt-board storytelling). This form of theater is familiar to children from infancy, in Living Environment 
Studies classes. In the previous two studies, we reported on the activities with second-grade elementary 
school students. However, in the present one, we focus on ﬁrst-grade elementary school students. In ‘Using 
Panel Theater in Living Environment Studies Classes: A Trial Study II’, the students made and performed 
their own felt board stories, and we observed the forms of understanding that they displayed during their 
performance. The four main ﬁndings were as follows: 1) Students understood that Panel Theater can 
be utilized to express change; 2) Students understood the importance of chronological order in Panel 
Theater, and were observed to be striving to structure their performance; 3) Students were seen to 
understand the efﬁcacy of Panel Theater for explaining situations: And 4) aside from dialogue to set the 
scene, it was difﬁcult to observe any linguistic expansion during the felt board story performance itself. 
However, when students reﬂected on this activity, they made signiﬁcant linguistic achievements. Based 
on previous studies, these classes, “HIROGARE WATASHI” (2011) and “MOSUGU 2NENSEI” (2012), were 
conducted with this group of ﬁrst graders with the main aim of teaching them to focus on their own per-
sonal growth. Thus, this report shows the use of Panel Theater can be an effective method even for ﬁrst-
grade students to develop their presentation skills.
















































































①　 2011年 1月 19日（水）3・4時限　1年 1組　31
名：できるようになったことをパネルシアター
の絵人形にする製作の作業
②　 2011年 1月 24日（月）1・2時限　1年 3組　30
名：できるようになったことをパネルシアター
の絵人形にする製作の作業










































































































































































































































































































































































図 20　発表が終わって自由に遊ぶ 図 21　絵人形ができたら発表の練習
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